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These workshops are designed to help in providing students 
with personal agency and control and to metacognitively 
summon and/or affirm creative confidence. 

Although initially written for a vocational media design 
target group, these workshops may well be used at secondary 
school (art) class or higher art and/or design education. Please 
feel free to make adjustments if necessary, or please inform me 
if you want to have any requests or suggestions on this matter. 

For these and other remarks, information or a copy of the 
thesis, please feel free to contact:
wieringum@gmail.com

-Rob Wieringa, meia, July 2020.

A Dutch translation of this free document may become available, if it turns 

out that there is enough demand for such a publication.

 

The workshops in this document are revised versions of the 
ones that were part of the research project and subsequent 
research thesis "Exploring resources for creative self-confidence 
of vocational media design students -How can students be 
encouraged to act towards feeling at ease with uncertainty?" 
This research was conducted during the Master of Education 
in Arts programme (meia) at the Piet Zwart Institute in 
Rotterdam, between September 2018 and July 2020. 

The design process is inherently experimental and therefore 
it has in essence no predictable result. However, (vocational)
students very much like precise goals to adhere their 
performance to. These are 'opposite' concerns and students 
experience tension. Students enthusiasticly start this 'creative 
education', but under pressure they often find it difficult to 
engage in a fertile design process. The research was about 
exploring didactical and pedagogical approaches that 
contribute to vocational media design students feeling at 
ease with the uncertain outcome of the design process, and 
to encourage them to engage this uncertainty, to boost their 
self-confidence and self-direction. The uncertain nature of 
the design process actually induces many socio-psychological 
issues which are to be influenced by means of more 
pedagogical 'instruments', that assist and facilitate vocational 
design students to engage in a more diverse, flexible and fertile 
design process. 
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CCan metacognitively recognising personal creative methods, 'rituals', 
social preconditions and circumstances facilitate experimental effort and 
contribute to self-confidence?  
The answer is yes. Students testify about being more aware of these 

strategies and circumstances and they feel empowered by telling their stories 
and recognising themselves in each other. Feeling at ease in the design process 
is stimulated by the act of sharing both (design) strategies and vulnerabilities.

When I first conceived these workshops during the first year of meia, I've 
'used' them to research and map out which forces act on our students and how 
students engage in a design process. However, they've turned out to be not only 

a research method, but didactical method themselves. Having 
actual conversations on these matters shows students that 
others may have the same opinions as themselves and may 
struggle with the same obstructions. It also provides them 
with alternative possibilities, tips, and opportunities. Students 
testified that they would like to have more of these reflective 
conversations. The workshops provide a possible starting point 
to have sustainable conversations which could have subsequent 

effect on students' (creative) self confidence, emancipation and perhaps even 
the curriculum. They pose an opportunity to incorporate 'the informal' 

DEMYS TIF YING CIRCUMS TANCE
—AFFIRM AND SHARE PERSONAL S TR ATEGIES  

AND VULNER ABILIT IES  

into 'the formal' -to include in the curriculum something 
essential that is normally out of sight. They help to unlock 
circumstances an strategies that 'normally' remain implicit 
-of pivotal importance in regard to my research thesis.

Both workshops have their somewhat own emphasis. The first 
workshop 'Creative rituals' is intended to share mostly hidden 
methods and methodologies surrounding design processes, 
attitude and workflow -the practical design effort. Collective 
knowledge is being made visible and subject of dialogue.  

The second workshop is much more directed towards 
students mapping out social values and agency, motivational 
resources and self-confidence.  

"Communication is the 
foundation of education  

—not just factualities, but 
they way these factualities 
matter in social activities."

(Biesta, 2015, p. 52)

Biesta, G. (vert.) (2015). Het prachtige risico van het onderwijs (The Beautiful Risk of 
Education). Culemborg: Phronese



GENER AL WORKSHOP ME THODOLOGY

DIDAC T ICAL APPROACH
The central didactic goal of both workshops is to let students self-educate and 
share. The following didactical approaches can be recognised:
- Affirmative; students inform others about their personal (design) strategies; 

inspire each other and provide new strategies. 
- Reproductive; exploration trough dialogue —the official curriculum very often 

does not include preconditional creative strategies or (social) circumstances. 
Students critically explore possibilities that ‘fit’ personal needs. 

- Deconstructive; Students gain a metacognitive perspective on personal 
creative strategies; critically assessing classroom (versus home) environment 
and circumstances. 

- Transformative; analysing commonalities and differences, and possibly 
incorporating tactics into personal creative effort.

 
 
 
 
 

BASIC PROCEDURE AND AC T IV I T IES
Each workshop is built around a group conversation. A 
variation in methods is used to keep students involved for the 
whole duration of the workshop. There are several activities 
next to just ‘talking’ within these workshop such as thinking 
alone or in small groups, writing, and creating a collective 
‘visual wall’ of reference. The group conversation is to be 
induced by this visual collection of written statements of 
students to react on. 
This method is loosely and half-subconsciously inspired by a 
method named: ‘Thinking-Doing-Sharing’ (translated; 'DDU' 
-Denken-Doen-Uitwisselen), where group thinking and 
discussion is chopped up in reserving personal time for every 
student to think about a subject/issue/question first and write 
it down before sharing. This is to make sure every student 
is ‘involved’ and has their answer digested and formulated, 
instead of the students with the loudest voice and ‘fastest’ 
expression taking over and dominating the discussion. The 
teacher can now, by giving turns, involve all students without 
putting them on the spot in formulating and expressing their 
thoughts immediately.



WORKSHOP NO 1:
 PERSONAL CRE ATIVE RITUALS

COLLEC T IVE K NOWLEDGE ON AT T I TUDE ,  MOT IVAT ION A ND WORKFLOW

IN TRODUC T ION AND PREPAR AT ION
School is certainly a place where you can discuss and reflect. 
However, school might very well not be the place where all 
creative magic happens. The central line of questioning for this 
particular workshop is: "How do you create circumstances in 
which you can be inventive or experimental? What methods 
work for you, where or in what situation? Can you deduce a 

personal strategy?" Though quite important, 
these kinds of issues involving workflow, 
distraction, discipline and strategies aren't 
regularly discussed in creative courses. This 
collective knowledge is now being made 
visible and subject of dialogue. 



T IME L INE A ND TASKS (60 - 90 MIN. )
1. Introducing (10-15 min.).
2a. Students’ reflection on questions: writing (10-15 min.)
2b. Visual sharing (gathering the personal notes on large sheets (1 sheet per 
question/theme). 
3. Selection: all participants indicate which notes are particularly surprising/
important/contradictory (10-15 min.).  
4. Conversation/discussion (20-45 min.), 
5. Concluding and reflecting (5+ min.). 

Introducing workshop (1), promoting and facilitating student ‘involvement’ 
(all), leading group discussion (4,5), assisting in summarising (2, 4, 5), 
promoting safe and open group atmosphere (all), assisting in organising group 
conclusions (5),  recording/archiving (2b, 4? 5?), distributing materials (2, 3). 
Of course, depending on group size and experience of the participants, these 
tasks can be delegated or distributed throughout the group.    

RESOURCES A ND MAT ERIALS
▶ Numbered questions are to be screened for easy answering 
and reference during discussion (see picture). 
▶ Materials needed for the students: 
paper or sticky notes for students to write on, markers/pencils/
pens, tape for posting answers (if no sticky notes are used).
▶ Large sheets (+/- A2) on the wall or on the table, prepared 
with the questions; students stick their personal notes onto the 
corresponding sheet.
▶ optional: Red markers to indicate (for example with a 
dot) which notes are particularly surprising/important/
contradictory.
▶ optional: (White)board for noting (group) conclusions.



WORKSHOP:
 PERSONAL CRE ATIVE RITUALS

COLLEC T IVE K NOWLEDGE ON AT T I TUDE ,  MOT IVAT ION A ND WORKFLOW

SUBJEC T AND GOAL

Important issues, not (regularly) discussed in creative courses: 

▶ How do you create circumstances in which you can be inventive or experimental? 
▶ What methods work for you, where or in what situation? 
▶ Can you deduce a personal strategy?

Workshop goals:
▶ Shared, collective knowledge made visible and subject of dialogue.
▶ Metacognition: knowing why you do things a certain way
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SEQUENCE

1. Reflect (individually)
▶ Reflect on a minimum of two separate questions 
and write down
▶ Stick note onto corresponding sheet

2. Preselect; walk around and look
▶ What notes do you find surprising or are recognisable, important?

3. Group discussion

4. Conclusion

WORKSHOP:
 PERSONAL CRE AT IVE R I TUALS

2 / 4



QUES T IONS

1 Do you have a kind of creative or experimental 
'thinking mode' or 'workflow'? If so, are you doing 

this deliberately, decisively?

2 Do you have certain recurring ways to get yourself 
in the right 'mode'? Can you detect any personal 

'rituals'?

3 When do you get 'inspired'? Where or how does 
this happen? Can you name other factors that are of 

positive influence on your creativity?

4 When or how do you find a sense of discipline? If so, 
(when) is this important to you? 

5 Have you devised personal strategies to conquer 
blockages? Can you name any other factors of 

negative influence on your creativity? What holds you 
back?

6 How do you get (creative) self-confidence?

7 How and when do you make use of the influence of 
others? 

8 How do you make sure you have variation or find 
different alternatives in your ideas or work? Met

9 How do you define 'negative' distraction (f.e. in 
class)? How do you cope with this? Or what would 

you change?

10 Can you define 'positive' distraction? Could you 
give any examples?  

 

WORKSHOP:
 PERSONAL CRE AT IVE R I TUALS
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REFLEC T ION

What can we conclude?

What can we (the school, fellow students, teachers, 

yourself) do to assist you in your creative effort?

How do you feel about this workshop? 

THANK YOU

WORKSHOP:
 PERSONAL CRE AT IVE R I TUALS
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WORKSHOP NO 2:
WHAT HELPS YOU TO FEEL AT E ASE 

WITH THE UNCERTAINT Y  
OF DESIGNING?

IN TRODUC T ION AND PREPAR AT ION
For this workshop, the feeling of creative self-confidence is 
embedded in three fields of interest, respectively: 
▶ students' social and cultural influences and values, 
▶ their practice as an artist or designer, 
▶ and the pedagogics and didactics they encounter. 

This workshop aids to construct the students' metacognitive 
view on what provides agency or holds them back when facing 
an uncertain process.
In the workshop introduction, the tension between the 
uncertainty of the design process and performance goals is 
outlined. Students then choose a perspective, a field of interest 
to reflect from. They share positive or negative factors and or 
experiences, followed by a group discussion.



T IME L INE A ND TASKS (60 MIN. )
1. Introducing (10-15 min.).
2a. Students’ reflection on questions in pairs (2a and b: 10-15 min.);
the participants choose an area of interest —a point of view—, shortly discuss 
their personal opinions and reactions (positive and/or negative) and write them 
down on separate pieces of paper. If needed they can be aided by auxiliary 
questions. Note: they are to be printed up front!
2b. Visual sharing; gathering the personal notes on large sheets (1 sheet per 
viewpoint, every sheet is divided into a + and a - section). 
3. Selection; participants indicate which notes are particularly surprising/
important/contradictory (10-15 min.).  
4. Conversation/discussion (20+ min.). 
5. Concluding and reflecting (5+ min.). 

Introducing workshop (1), promoting and facilitating student ‘involvement’ 
(all), leading group discussion (4,5), assisting in summarising (2, 4, 5), 
promoting safe and open group atmosphere (all), assisting in organising group 
conclusions (5),  recording/archiving (2b, 4? 5?), distributing materials (2, 3). 
Of course, depending on group size and experience the participants these tasks 
can be delegated or distributed throughout the group.    

RESOURCES A ND MAT ERIALS
▶ Auxiliary questions to help the participants (Note: these are 
to be found after presentation slides).
▶ Materials needed for the students: 
paper or sticky notes for students to write on -preferably 
two distinctive colours for positive and negative-, markers/
pencils/pens, tape for posting answers (if no sticky notes are 
used).
▶ Large sheets (+/- A2) on the wall or on the table, prepared 
with the viewpoints and each divided into a + and a - section; 
students stick their personal notes onto the corresponding 
sheet and 'sector'.
▶ optional: Red markers to indicate (f.e. with a dot) which 
notes are particularly surprising/important/contradictory
▶ optional: (White)board for noting (group) conclusions.



WORKSHOP:
WHAT HELPS YOU TO FEEL AT E ASE WITH 

THE UNCERTAINT Y OF DESIGNING?

inherent uncertainty of the design process

SUBJEC T AND GOAL
Many students experience tension 
when designing
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(need for) clear performance goals because of
▶ design restrictions
▶ time restrictions and deadlines
▶ grading/ assessment
▶ fear of failure 
▶ etc. 

student behaviour:
▶ freezing up in the design process
▶ shallow experimentation or resisting experiment
▶ clinging to the first idea  
▶ giving up
▶ constantly asking for approval of the teacher
▶ stop asking questions (fleeing)
▶ etc.

RESEARCH INCENTIVE:  
THE TENSION BETWEEN THE INHERENT UNCERTAINTY OF THE 
DESIGN PROCESS AND STUDENTS'  DESIRE FOR 
CLEAR PERFORMANCE GOALS

�is thesis is about exploring 
didactical and pedagogical approaches 

to assist vocational media design students to feel at ease
with the uncertain outcome of the design process, 

and to encourage them to engage this uncertainty, 
to boost their self-con�dence and self-direction.

S T U D E N T S ’  D E S I R E  F O R  C L E A R  
P E R F O R M A N C E  G O A L S

S I G N A L S
▶ helpless response
▶ less creative risk
▶ clinging to primary generator

▶ self-theories: helpless response <> fixed intelligence <> 
praising result
▶ grading <> ego involvement
▶ performance culture
▶ generation Z <> attainability ideal <> duty of success
▶ need to be original (personality / image)
▶ peer-socialisation (lifestyle)
▶ school-consumer behaviour
▶ fun <> usefull

S O C I A L  F O R C E S  S U R R O U N D I N G  
S T U D E N T S

I N H E R E N T  U N C E R T A I N T Y  O F  
D E S I G N  P R O C E S S
▶ no predictable result
▶ creativity is regarded mystical occurance 
and not in realm of control

E N C O U R A G E  T O  A C T / A G E N C Y
▶ S E L F - E S T E E M
▶ S E L F - D I R E C T I O N

METACOGNITION AND ATTRIBUTION:  
‘DEMYSTIFICATION’

INFORMAL ASPECTS OF EDUCATION (HIDDEN CURRICULUM)
▶ a qualitative student-teacher relationship
▶ make expected skills/processes explicit 
▶ discuss circumstance (function of school in the creative process)

DEMYSTIFICATION OF CREATIVITY
▶ incremental mindset and mastery response
▶ promoting investment in finding alternatives
▶ effort followed by incubation induces illumination
▶ replacing ‘creativity by ’experiment’ in didactical 
discourse

R E F L E C T I O N  A N D  P E R S P E C T I V E :
I M P L I C A T I O N S  A N D  R E C O M M E N D A T I O N S
▶ dialogue between designers > layer where vulnerability can exist
▶ teachers need to be trusted to make decisions in order to 
establish a qualitative relationship
▶ even if the results aren’t immediately positive
▶ dare to be vulnerable as teacher as well

▶ replacing ‘creativity by ’experiment’
▶ making metacognitive workshops intergral part of the design 
course, and keep discussing the function of school
▶ educate various brainstorm techniques and generative methods

DEMYSTIFICATION OF ATTRIBUTION
▶ negotiation  <> feedback <> shared control
learning goals based on metacognitive reflection
▶ reducing risk to within boundaries of control
▶ internal attribution
▶ (self-)assessment and grading

T R U S T  A N D  R I S K  A T T R I B U T I O N
▶ ‘general’ trust
▶ risk <> confidence <> responsibility

DEMYSTIFICATION OF CIRCUMSTANCE
▶ sharing and affirming personal rituals, 
circumstances, conditions and vulnerabilities
▶ the hidden curriculum
▶ the function of school

OUTLINING TARGET GROUP CONDUCT:  
CONFIDENCE,  PERFORMANCE,  EXPECTATIONS 
AND ATTRIBUTION OF CONSEQUENCE

CENTRAL RESEARCH PROJECT THEMATIC

DESSEMINATION ?

WORKSHOPS:
—WHAT MAKES YOU FEEL AT 

EASE WITH UNCERTAINTY
—CREATIVE RITUALS

1

TENSION



SEQUENCE
1. Pick one of these three viewpoints to respond from

▶ You as a design practitioner -what helps you cope with uncertainty or what works against you?
▶ Design didactics (education) -how do you think your education helps you or works against you?
▶ Social and cultural influences and values -how are people around you of influence? 

2. Discuss the most important positive or negative personal aspects
▶ teams of two
▶ take about 15 minutes
▶ if needed, use the auxiliary questions
▶ work towards a few words or small sentences each and write them down
▶ stick them onto the large sheets in the corresponding area 

3. Preselect; walk around and look
▶ What notes do you find surprising or are recognisable, important?

4. Group discussion

5. Conclusion

show next slide during 
writing and discussing
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WH AT HELPS YOU T O FEEL AT E ASE WITH 

T HE UNCER TA IN T Y OF DESIGNING?
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REFLEC T ION

What can we conclude?

How do you feel about this workshop? 

THANK YOU
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